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Prior research has indicated that anticipated parenting efficacy, the degree to which  
individuals perceive that they will be an effective parent, predicts their later parenting 
competency (Coleman et. al., 2002; Teti & Gelfand, 1991).  Although additional  correlates of 
parenting efficacy have been identified, such as knowledge of childhood development (Conrad, 
Gross, Fogg, & Ruchala, 1992) and prior contact with children (Coleman & Karraker, 2000; 
Williams et al., 1987), little research has examined the predictors of anticipated parenting 
efficacy. The current study examined anticipated parenting efficacy in a sample of 481 younger 
adults. Participants completed self-administered on-line surveys related to their biological sex, 
knowledge of childhood development, prior contact with children, affinity for children, and their 
masculinity and femininity.  
Results of a hierarchical linear regression showed that by itself, biological sex was a 
unique predictor of anticipated parenting efficacy (F(1, 478) = 4.01, p < .05 ;(R2 = .01), β = -.52).  
However, when knowledge, contact, affinity, femininity and masculinity were entered in 
subsequent steps, the effects of biological sex were significantly reduced F(3, 473) = 12.30, p < 
.001, (β sex = -.25, p > .05).  These results indicate that sex differences in anticipated parenting 
efficacy can be better understood by examining other correlates with sex, such as affinity for 
children and gender roles. 
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Introduction 
Individuals’ perceptions of their parenting efficacy are of interest to researchers because 
these perceptions are closely tied with parental and child outcomes.  For example, those who 
report higher parenting efficacy are less likely to report feelings of depression and behavior 
problems with their children, more likely to report feelings of parental satisfaction, less likely to 
report feeling stressed (Coleman et. al., 2002), and are less likely to make negative internal 
attributions about their children or employ coercive discipline tactics (Bondy & Mash, 1999). 
 In addition to assessing the competency of parents, it is important to study the concept of 
“anticipated parenting efficacy.”  To differentiate, anticipated parenting efficacy is one’s 
estimation of how competent he or she will be at parenting before actually becoming a parent; 
parenting efficacy is the self-report of how competent a parent views themselves to be regarding 
the performance of various parenting duties (Coleman et. al. 2002). The two are correlated, as 
perceptions of anticipated parenting efficacy do positively correspond with reported post-natal 
parenting efficacy, and post-natal parenting efficacy is in turn related to actual parenting 
competence and performance (Coleman et. al., 2002; Teti & Gelfand, 1991). That is, people who 
expect to be competent parents often perform better in actual parenting tasks than those who 
predict that they will be less competent parents.  
Higher reported parenting efficacy has been found to be predictive of higher parenting 
quality. In the development of their Maternal Efficacy Questionnaire, Teti and Gelfand (1991) 
found that maternal self-efficacy accounted for 21% of the variance in maternal competency 
scores. When maternal self-efficacy was entered into a hierarchical regression equation 
predicting parenting competency, maternal self-efficacy uniquely accounted for an additional 5% 
(Total R² = .60) of the variance above and beyond that accounted for by maternal education, 
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family income, infant age, marital status, maternal depression, infant difficulty, and social-
marital supports (Teti & Gelfand). 
 Although many researchers have examined the correlates of parenting efficacy, this line 
of research has not been extended to anticipated parenting efficacy. It is important to focus 
specifically on anticipated parenting efficacy, because developing methods of preventing poor 
parenting practices saves time and money, and younger adults are provided with valuable 
practical parenting tips. One of the ways to identify correlates of anticipated parenting efficacy is 
to investigate whether or not known correlates of parenting efficacy also apply to anticipated 
parenting efficacy.  
 
Theory 
Research on anticipated parenting efficacy is guided by Bandura’s Self-Efficacy Theory 
(Bandura, 1989). According to this aspect of Social Cognitive Theory, one of the central 
determinants of people’s actions is their belief in their own ability to control and change their 
behavior, termed “self-efficacy.” Bandura (1989) proposed that individuals’ actions, affective 
states, and motivation to complete a task are based on their perception of their ability to succeed 
rather than on their true ability. This estimation of one’s own efficacy is a reliable predictor of 
successful task performance (Bandura). According to his theory, if an individual believes he or 
she can perform a task, he or she will be more likely to persevere in the face of adversity, have 
higher motivation, set higher goals, remained more focused on the task, visualize himself or 
herself as succeeding, and actually be more likely to perform well than someone with lower self-
efficacy (Bandura).  
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Self-efficacy is both general and domain-specific. Individuals may have a high trait-like 
general sense of self-efficacy, similar to optimism, and therefore be likely to have slightly higher 
efficacy in many domains (a feeling that they can conquer most challenges; Bandura, 1989). 
However, self-efficacy is also domain-specific, and implies knowledge of appropriate responses 
to a specific task or challenge, based on previous experience in successfully dealing with similar 
situations (Bandura). Domain-specific self-efficacy can be cultivated through either increasing 
knowledge of the task, or through more experience at the task (Bandura). 
This concept of increasing efficacy through increased familiarity or experience is similar 
to Erikson’s theory regarding “trying on roles,” in which adolescents and young adults seek to 
develop their sense of self by envisioning their lives with different roles (such as that of a parent; 
Erikson, 1959). Researchers are now perceiving that the period of “emerging adulthood” extends 
the time frame for the onset of the adult role by several years or in some cases decades beyond 
the teenage years (Arnett, 2000).  Therefore, it may be that many college students and other 
younger adults today are still in the process of developing their identity and honing their role 
expectations. Thus, anticipated parenting competency may be one way that emerging adults 
engage in Erikson’s identity and role development.  
In relating Bandura’s and Erikson’s theories to parenting, it follows that individuals who 
expect to become competent parents will be more likely to practice competent parenting 
behaviors upon having children than individuals who report low confidence in their parenting 
abilities. In addition, it may be those individuals with knowledge of appropriate behavior and 
previous experience in similar situations that will be more likely to have higher anticipated 
parenting efficacy. It is therefore important to identify which factors predict anticipated 
parenting efficacy in younger adults, as it is these individuals who are still trying on roles, and 
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developing their identity.  Thus, they may be open to interventions and change. 
 
Contact with Children 
One variable that has been linked with parenting efficacy is frequency of contact 
(experience) with children.  This research is also guided by Bandura’s Self-Efficacy Theory, and 
in accordance with this theory, mothers who have had prior experience with children and infants 
other than their own are more likely to view themselves as being competent at parenting tasks. 
Although the link between prior experience with children and increased parenting 
efficacy seems self-evident, research into this connection has been sparse.  In a rare longitudinal 
study, Williams et. al. (1987) collected data from 238 pregnant mothers and followed them until 
their children were 2 years old. The purpose of the study was to record and assess the 
development of the bond and attachment between mothers and their children.  As part of the 
study, researchers measured experience with infants, which was operationalized as the amount of 
contact mothers had with infants other than their own, and assessed before the birth of their 
current child. Results showed that such contact was a significant predictor of higher quality 
attachment relationships between the infants and their mothers [F(2, 153) = 16.29, p < .0001; R² 
= .18)].  In addition, mothers who expressed more confidence were more likely to have securely 
attached relationships with their infants, indicating a higher quality parent-child relationship 
(Williams et. al., 1987). 
Similarly, Coleman and Karraker (2000) assessed the relations among both general and 
parenting-specific self-efficacy, maternal and child characteristics, and parental satisfaction 
among 145 mothers whose children ranged from 5-12 years old.  Measures used were the Self-
Efficacy Scale (S-ES) (to assess general self-efficacy), and the Self-Efficacy for Parenting Tasks 
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Index (SEPTI), Parenting Sense of Competence Scale (PSOC), and Parenting Self-Agency 
(PSA) (to assess parenting efficacy).  Results indicated that mothers who were more experienced 
with children other than their own (as compared to less experienced mothers) reported more self-
efficacy in parenting their own children (r = .23 for domain-general self-efficacy, and r = .32 for 
domain-specific self-efficacy) (Coleman & Karraker, 2000).  Experience was assessed by asking 
mothers to rate their past experience with children other than their own by choosing “none,” 
“very little,” “moderate amount,” or “very much.”  The following study will seek to replicate and 
expand the work of Williams et. al. and Coleman and Karraker by examining the effects on 
parenting efficacy of different types of prior experience with children. 
 
Knowledge of Child Development 
 In addition to previous experience with children, knowledge of typical childhood 
development is also related to higher parenting efficacy (Coleman et. al., 2002). A lack of 
knowledge of appropriate developmental milestones often leads to overly-high or overly-low 
expectations for one’s own child’s development. This, in turn, can lead to negative outcomes for 
both the parents and child (Karraker & Evans, 1996). Expectations which are too high have been 
linked to parental frustration, and punitive and restricting behavior towards the infant, as well as 
a tendency towards child abuse (Schilmoeller & Baranowski, 1985; Twentyman & Plotkin, 
1982). Unrealistically low expectations, on the other hand, are correlated with the parental belief 
that the infant is helpless, the tendency to under-stimulate the infant, and slower infant growth 
(Schilmoeller & Baranowski; Twentyman & Plotkin, 1982). 
One study investigating the impact of parental knowledge of infant development on 
parenting outcomes is that by Conrad, Gross, Fogg, and Ruchala (1992). The purpose of this 
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study was to assess the effect of maternal confidence and knowledge of child development on 
mother-child interactions.  In this study, 50 mother/toddler dyads were recruited, in which each 
mother was married and 21 years of age or older (M age = 30.7 yr, SD = 4.8 yr), and the toddlers 
were between 12 and 36 months old (M age = 22.2 mo, SD = 6.8 mo).  Mothers were tested on 
their knowledge of childhood development using the Knowledge of Infant Development 
Inventory (KIDI), and their interactions with their toddlers were videotaped and coded for 
quality of mother-child interaction.  Conrad et al. found an interaction between maternal 
confidence and knowledge of development on quality of mother-child interactions (F(2,49) = 
3.55, p < .05).  Specifically, they found that mothers who were the most confident and 
knowledgeable had more positive interactions than those who reported a high degree of 
confidence, yet were less knowledgeable about childhood development.  These results indicate 
that knowledge of childhood development contributes to parenting efficacy. 
 Further support for the link between knowledge and parenting efficacy was found 
through the longitudinal study by Benasich and Brooks-Gunn (1996).  Researchers in this study 
interviewed 985 mothers of low-birth weight, premature infants, starting from the time of their 
infant’s birth until their children were 36 months in age.  The study was designed to assess the 
relationship between maternal knowledge of child development and concepts of child rearing 
with child cognitive and behavioral outcomes, as well as home environment.  Knowledge of 
child development in this study was also assessed by the Knowledge of Infant Development 
Inventory (KIDI).  They found that mothers’ knowledge of the developmental milestones of 
childhood (for example, at what age children typically begin to sit, walk, and talk), predicted 
higher outcomes for their children on the Achenbach Child Behavior Checklist (36 months, r = -
.22), the Bayley Scales of Infant Development (24 months, r = .40), and the Stanford-Binet 
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Intelligence Scale (36 months, r = .44) (Benasich & Brooks-Gunn, 1996).  These results lend 
support to the idea that mothers who are well-informed about infant development are less likely 
to have unrealistic expectations for their children, and more likely to raise intelligent, healthy, 
and well-adjusted offspring.   
 
Biological sex 
Although much of the extant literature has examined perceptions of parental efficacy 
among women, few studies have attempted to examine these associations among men. This may 
indicate an unspoken stereotype of our culture, that parenting is more central to the development 
of women than men.  This neglect of men is unfortunate, because fathers are a significant 
contributor to the lives of their children. For example, studies have shown that infants develop 
secure attachments with their fathers as well as their mothers, preferring either parent over 
unfamiliar adults in strange situations (Lamb, 1997, 2002). Fathers are not merely substitute 
mothers, however, and provide their own unique contributions to the parent-infant relationship. 
Fathers are more likely than mothers to engage in active play with their children, and children 
(especially boys) are more likely to seek out their fathers for playful interactions (Lamb, 1997, 
2002). In addition, children with secure attachments to their fathers are more likely to have 
higher quality friendships with other children (Zimmerman, 2004), and to perform better socially 
and academically (Flouri, 2005).  
This study seeks to examine and explain the contribution of biological sex to anticipated 
parenting efficacy, to see if women truly are more efficacious parents than men, as a result of 
their biology, or if there are unique patterns of behavior that better explain the relationship.  In 
this way, rather than feeding the stereotype that women are better parents, this study seeks to 
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identify attributes which can be strengthened in either gender, such as one’s masculinity or 
femininity levels, in order to make individuals more efficacious parents regardless of biological 
sex.   
 
Statement of the Problem 
Anticipated parenting efficacy has been shown to be correlated with later efficacy as a 
parent (Raver & Leadbeater, 1999; Teti & Gelfand, 1991; Williams et al., 1987).  This relates to 
Bandura’s Self-Efficacy Theory and Erikson’s Psychosocial development theory regarding the 
trying on of roles (Bandura, 1989, Erikson, 1959).  Previous studies have found links between 
knowledge of child development and experience with children and higher parenting efficacy.  
However, little research has examined the correlates of anticipated parenting efficacy.  This is an 
important avenue of research, because successful identification of the predictors of poor 
anticipated parenting efficacy can be used to guide interventions designed to improve actual 







































































































men  and women  differed  significantly  on  their  anticipated  parenting  efficacy  levels  t(313)  = 
4.68, p =  .009;  their affinity  for  children  t(342), p =  .000; and  their  femininity  levels  t(288) = 




contact with children  (r =  ‐.11), affinity  for children  (r =  ‐.19), and  femininity  levels  (r =  ‐.10) 
were  significant.   Anticipated parenting efficacy was  significantly correlated with contact  (r = 
.10), affinity (r =  .25), masculinity (r =  .12), and femininity (r =  .25). Contrary to prior research 
findings,  knowledge  of  children’s  development  was  not  correlated  with  any  of  the  other 
variables aside  from biological  sex.   When examining  contact with  children,  it was positively 
associated  with  affinity  (r  =  .40),  and  femininity  levels  (r  =  .12).    Finally,  masculinity  and 
femininity  were  also  negatively  correlated  within  the  sample  (r  =  ‐.24).    In  summary, 
participants  who  liked  children  more,  those  who  reported  more  feminine  and  (to  a  lesser 
extent) masculine characteristics, and  those who had more contact with children anticipated 
being more effective parents than those who did not.   



































































































































































































































































Mean gender differences in dependent variables: means, t-tests, and significance levels. 
Variable Male (M) Female (M) t (df) p 
Anticipated Parenting Efficacy 32.51 34.30 4.68 (313) .009 
Anticipated P.E. (mean replace)  33.20 33.71 2.01(479) .382 
Knowledge 3.99 4.50 2.76 (414) .557 
Knowledge (mean replacement) 4.06 4.43 2.32(479) .551 
Contact 8.19 9.06 3.67 (349) .472 
Contact (mean replacement) 8.38 8.81 2.35 (479) .171 
Affinity 10.13 12.11 7.39 (342) .000 
Affinity (mean replacement) 10.63 11.51 4.16 (479) .871 
Masculinity 103.46 93.34 -6.18 (288) .356 
Masculinity (mean 
replacement) 
98.65 96.96 -1.59 (479) .131 
Femininity 89.04 103.05 10.16 (288) .014 
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Table 2 
Means, Standard Deviations, and Correlations, with mean substitution for missing values. 
Variable 1 2 3 4 5 6 7 Mean SD N 
1. Biological Sex -- -.09* -.11* -.11* -.19** .07 -.10* 1.34 0.47 481 
2. Anticipated Parental  
Efficacy 
 -- -.004 .10* .25** .12** .25** 33.54 2.71 485 
3. Knowledge   -- .02 .08 -.03 .03 4.31 1.66 487 
4. Contact    -- .40** .04 .12** 8.66 1.87 481 
5. Affinity     -- .12** .12* 11.22 2.23 481 
6. Masculinity      -- -.24** 97.51 10.97 486 
7. Femininity       -- 97.33 10.87 485 
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Table 3 
Means, Standard Deviations, and Correlations, with pairwise deletion of missing values. 
Variable 1 2 3 4 5 6 7 Mean SD N 
1. Biological Sex -- -.26** -.14** -.19** -.37** .34** -.51** 1.34 0.47 481 
2. Anticipated Parental  
Efficacy 
 -- .01 .21** .52** .15* .52** 33.73 3.26 319 
3. Knowledge   -- .04 .13* -.08 -.10 4.33 1.78 422 
4. Contact    -- .38** .01 .31** 8.75 2.17 351 
5. Affinity     -- .03 .50** 11.41 2.54 344 
6. Masculinity      -- -.12* 96.30 13.38 295 
7. Femininity       -- 99.01 12.52 295 
 
Note.  *p < .05. **p < .01.  ***p <.001 
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Table 4 
A Hierarchical Multiple Regression Analysis Predicting Anticipated Parenting Efficacy, with mean substitutions. 
Variable β SE B b F R² 
Step 1      
Biological Sex -.46 .26 -.08 4.38* .02 
Contact .14* .06 .10   
Step 2      
Biological Sex -.08 .26 -.08 2.95* .02 
Contact .14* .07 .10   
Knowledge -.02 .07 -.01   
Step 3      
Biological Sex -.41 .25 -.07 11.18*** .10 
Contact .08 .06 .06   
Knowledge -.03 .07 -.02   
Masculinity .05*** .01 .19   
Femininity .07*** .01 .27   
 
Note.  *p < .05. **p < .01.  ***p <.001,  N = 481. 
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Table 5 
Post-hoc Analysis Predicting Anticipated Parenting Efficacy, with mean substitutions. 
Variable β SE B b F R² 
Step 1      
Gender -.52* .26 -.09 4.01* .01 
Step 2      
Gender -.28 .26 -.05 8.16*** .06 
Knowledge -.05 .07 -.03   
Contact .00 .07 .00   
Affinity .29*** .06 .24   
Step 3      
Gender -.25 .25 -.04 12.30*** .14 
Knowledge -.05 .07 -.03   
Contact -.03 .07 -.02   
Affinity .24*** .06 .20   
Femininity .07*** .01 .26   
Masculinity .04*** .01 .16   
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Table 6 
Analysis of variance for Anticipated Parenting Efficacy scores 
Source df MS F    p 
Yielding 18 2.46 1.93 .014 
Cheerful 18 1.74 1.76 .030 
Conscientious 18 2.52 1.85 .020 
Affectionate 18 3.52 2.94 .000 
Flatterable 18 2.55 1.63 .054 
Happy 18 1.29 1.51 .084 
Feminine 18 22.66 6.97 .000 
Reliable 18 2.03 2.79 .000 
Sensitive to others’ needs 18 4.24 4.51 .000 
Compassionate 18 1.98 2.30 .004 
Sincere 18 1.15 1.71 .034 
Understanding 18 1.72 2.24 .003 
Eager to soothe hurt feelings 18 3.47 2.43 .001 
Likeable 18 1.57 2.59 .001 
Masculine 18 20.71 6.02 .000 
Warm 18 2.70 2.63 .000 
Solemn 18 2.74 1.66 .047 
Willing to take a stand 18 2.27 1.62 .055 
Tender 18 4.65 3.79 .000 
Friendly 18 1.68 2.16 .005 
Gullible 18 4.44 1.70 .040 
Acts as a leader 18 3.41 1.98 .011 
Does not use harsh language 18 7.36 2.66 .000 
Loves Children 18 8.26 5.15 .000 
Tactful 18 3.13 2.19 .004 
Ambitious 18 2.08 1.91 .015 
Gentle 18 4.51 4.29 .000 
 
Note: Only sources for which p < .05 are included in this table. 
 















furniture?              (40 weeks) 
_____________________________________________________________________ 
e. At what age do you think a baby should be able to take his or her first steps without 
help?              (52 weeks) 
_____________________________________________________________________ 
f. At what age do you think a baby should be able to say his or her first real words (i.e., 
something other than “mama”)?       (52 weeks) 
_____________________________________________________________________ 
g. At what age do you think a baby should be potty trained so that the baby doesn’t 

































1    2    3    4    5    6    7 
 
Never     Usually  Sometimes  Occasionally  Often    Usually  Always 
Or Almost  Not True  but     True    True    True    or  
Never        Infrequently              Almost 
True        Not True              Always 
                        True 
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